Digesting the Past to Survive the Future: Re-thinking the position of the Humanities in Makerere University
Mr Chairman, Mr Vice Chancellor, Ladies and Gentlemen, 

I come from a story telling background; so I will request your indulgency to allow me begin with a story. 
Once upon a time in a remote Christian part of China, the inhabitants had never seen a mirror. One day, a man picked a mirror as he travelled through a distant land. He looked into it and decided that it was the picture of his late father. So he took it home for safe keeping, and he put it in the suitcase they shared with his wife. When his wife saw it, she was very furious. How dare he bring home the picture of his woman friend and even put in our suitcase; and she confronted him fiercely. This is addition of insult to injury, she said, if you are to get another woman, at least get someone beautiful. Try as he did, she refused to accept the explanation that it was the picture of his late father. The evidence before her showed that this was a woman; and the man must be mad to try and claim it was his father. As the argument was raging on, the village priest came along and asked what the matter was. After they had each explained their side of the problem, he asked for the object so that he could see for himself. Then he said to them: my children, you are both terribly mistaken. This is the picture of a long departed elder of the church, and we must take it and hang it in the church. The argument stopped out of respect for the priest, but both husband and wife retained their doubts about each other’s sanity. 
We live in difficult times, in which the progress of research and human thought is hampered by historical divides: race, gender, and not least among them the natural science versus humanities and humanistic social sciences divides. Each one us is convinced that we are right and the other is wrong, and we are at risk of losing the family treasure. I suggest to you that the current argument pitying the humanities and social sciences is a big misunderstanding, and can be very misleading. And they is no way it can be resolved, because each of these disciplines has its place in the human scheme of things. Fortunately for us in the humanities, we in the humanities do not attempt to deny the place of the natural sciences; it is they that sometimes deny ours. That way, we do not fight “a war of blame,” as Achebe would put it, we fight a defensive battle to survive. That way, our task is to continue declaring our value and indispensability, and to try and claim more space for ourselves that we are traditionally allotted. On the whole though, we are collectively better off if we look in the mirror together, to see what the other sees. 
Anyone who cares to look in the mirror with us will immediately realize the the truth in the following observations made by Alyssa Walker:

· Not everything can be reduced to a data point.
The purpose of the humanities is to cultivate the individual, raise the human being above a general biological substance. 

· The opposite of humanities is ignorance.
The humanities study what makes us human, that includes both our history, our values, and how we chose to live. How would we understand how to make choices, if we ignore the choices of the past and present?

· New technologies depend on the humanities to survive.
New technology appeals to people by having tech designers understand humans—and to understand humans requires a deep knowledge of the humanities.

· Education in the humanities allows you to interpret the world in different ways.
The humanities enable you to see the world through a different lens, while still understanding facts.  They give you perspective. The world is not black and white—it is complicated and filled with shades in between. Education in the humanities gives the individual the power to understand another perspective, even if you do not agree with it.  It encourages you to use reason to arrive at conclusions. It allows you to empathize with someone, even though you disagree—and forces you to challenge your own beliefs.

First, we must handle the problem of nomenclature. Confusion is abundant on what we want to call to call ourselves, and what we want others to call us. The following terms are in use: Arts, Liberal Arts, Humanities, Social sciences, Humanistic Social Sciences etc. Professor Ingthorsson (2013) has proposed ‘human sciences’ as a portable name that will make it easier for others to identify us, and prevent them from misnaming us.
 It is an inclusive term for all disciplines that study the nature of the human beings and the tangible and interngible objects and systems he/she has created. They study meaningful phenomena whose nature is decisively different from the physical phenomena studied in the natural sciences. The two see the same reality differently because they are different. The human sciences themselves differ from each other in various ways, and any discussion of them like they were one entity needs some explaining. Social work researchers focus on the interaction between individual and public authorities, Economists study economic systems, looking at such details as the impact of a 1% rise in the price of fuel on household welfare, Archaeologists study the past using artifacts found in the ground, sometimes using carbon dating. Literature studies various aspects of the meaning mediated through texts and how it affects us, usually placing emphasis on linguistic construction or narrative analysis. The analyst will be interested in the impact of 1984 or Animal Farm or Betrayal in the City or Government Inspector on contemporary ideas about government control. Philosophers, on the other hand, study what cannot be studied empirically but which the empirical sciences take for granted, e.g. objectivity, rationality, and meaning. There are no reliable means of identifying rationality or ways of subjecting to laboratory analysis. Because rationality is not a chemical compound, it can only be analysed using conceptual analysis. The validity of methods is relative to the subject matter. 

Natural science studies unconscious physical matter in all its forms. Even those scientific disciplines like medicine and biology which study humans do not deal with them as conscious beings; their interest is in their physiology. Investigations of aspects like psychosomatic disorders, which cannot be understood in physical terms, are deemed to be outside the realm of pure science, due to their lack of decisive evidence and strict laws that can give accurate predictions. 

So even in those instances where we may be interested in the same specimen, the object of inquiry will be different. If the specimen is a madman for example, the medicine investigator will be interested in establishing whether we are dealing with bipolar disorders, organic brain syndromes, schizophrenia or psychotic disorders. The physicist might want to compute the energy needed to restrain the mad person, the economist will be interested in the economic cost of the madness, how much it will cost to mitigate the destruction he/she might cause in his/her madness. The literature scholar, on the other hand, will be interested in the way the madness of the character affects thematic construction in the text, the impact on the narrative pace or the figurative language used to depict it. The sociologist will be interested in the implication for the social order, as a result of this madness, and so on and so forth. All these angles are necessary for a complete consideration of the problem, and it is bizarre reasoning that makes one seem more important than the other.
When human sciences study humans, they are interested in social interactions, experiences, thoughts, intentional actions, attitudes, humours, phobias, etc; things that involve human beings as self-conscious beings. They also study the structures that humans create, e.g. societies, legal systems, education systems, the world economy, businesses, languages, literature, music and art -– the things that exist because of the intentional acts and thoughts of human beings. These things are, in a sense, social constructions. The legal system, for example, exists because the community of humans needs it. 

Of what value are the human sciences?
Human science scholars in the US, Europe, Asia, Africa and elsewhere in the world suffer the same plight. The value of their disciplines is constantly called into doubt, and they are underfunded relative to their natural science colleagues. We are often reminded, subtly or directly, that natural sciences are more useful than our disciplines. The natural sciences, we are told, have given us cures for a wide range of diseases, they have invented televisions and computers and the internet, and have even taken us to the moon. So what have the human sciences done for human society? Well, it is not possible to compute the value human sciences in mathematical terms, but it is even more absurd that we have to defend the value of the human sciences, and to justify their share of government spending on research and remuneration of teachers. If the natural sciences are the physical body, we are the ultimate soul of the human society. While televisions, telephones, and computers are very useful, human beings do not buy and install them in their homes just to marvel at grandeur of science. They are in our homes because they enable us to see, hear and read/write as we communicate to our fellow humans. The perfection of the communication act, which is the trade of the human sciences, is by far the more significant human achievement than the construction of these physical artifacts, which will always remain unfinished business. 

The human sciences also study artifacts, i.e. material objects intentionally created by humans. But the difference between the two is that a spear studied from the perspective of the natural sciences will be a piece of iron and wood, with a scientific formula and temporal lifespan. From the perspective of the human sciences, it is a tool with a particular function and meaning in the everyday life of human beings; it signifies authority, occupation and probably masculinity. Archaeologists date and chemically analyse their findings, but they are not interested in the age and chemical constitution of things for its own sake. This data only helps them to place the artifacts in a certain historical context, in order to aide our understanding of the humans that made and used them, what they knew, what they did, what kind of constructions they were capable of, what they valued, and how their society was organised. As Ingthorsson (ibid) notes, Archaeology “is not a science of dating, but of the history of human development.” (p.4) If we want to understand our future, we must know about our past, and this helps us to understand our very humanity. This is what human sciences are about.
Inevitably, we ask plenty of questions in the humanities; questions that often have no correct or uniform answers. And in response to these questions, we value reasoned disagreements over slavish capitulation. This often make our interaction with our science colleagues difficult. For, they are accustomed to correct answers, arrived at by use of uniform formulae, the likes of πr2, where π was, is, and will always be approximately equal to 3.14. There is a kind of military discipline that we in the human sciences find it difficult to get used to. 
Organised human societies have to grapple with questions that are best answered by sound training in the humanities. We have to work out ways of understanding others through their languages, histories and cultures. We have to make moral, spiritual and intellectual sense of the world, and to establish social justice and equality, and to empathise with the fellow human being near us. Otherwise, technological advancement will be a waste if it is not enjoyed in the context of meaningful civilization and mutual respect for the other person. 

Humanities advance knowledge of ourselves by teaching us to deal critically and logically with subjective, complex, and imperfect information. This will often involve skeptically weighing evidence, and considering more than one side of every question. Systems of justice that demand that every side be heard are based on this very principle. This requires well-developed skills in writing and critical reading, creative thinking, straight reasoning, and asking difficult questions about the world the around us. It is processes like these that enable the nurturing of informed and critical citizens, without whom notions and institutions of justice, human rights and democracy cannot flourish. But above everything, they are necessary for the balanced formation of the individual. This proposition is aptly summed up by the almost regretful remark made by the world reknown naturalist, Charles Darwin, in his autobiography: 

“If I had to live my life again, I would have made a rule to read some poetry and listen to some music at least once every week; … The loss of these tastes is a loss of happiness, and may possibly be injurious to the intellect, and more probably to the moral character, by enfeebling the emotional part of our nature.”
 
(Darwin 2015))

Humanities in the Context of Makerere University: Forcing the doors open
When the Makerere Technical school opened its doors in January 1922, the 14 pioneer students that waked in were all male, and they had come to take courses in Carpentry, Building and Mechanics. According to Monoly (2014), the colonial motivation for setting up the school at home was partly to restrict Africans from mixing with others abroad, from whom they might contract dangerous anti-colonial ideas.  The name of the institution was later changed from ‘Makerere Technical School’ to ‘Makerere Technical College school,’ and the courses on offer also  expanded to include Medical Care, Agriculture, Veterinary Sciences and Teacher Training. 
Clearly, the humanities and social sciences were not part of the original menu of the new institution. This may have been because the colonial government wanted to offer the natives a practical education. But the initial curriculum also conveniently protected the natives from dangerous ideas. (Sicherman 2005:10) 

The originators of the Makerere idea never intended it to be an inclusive science-humanities institution, and the literature suggests that the first overtures to the introduction of these disciplines were looked with disdain, like you would look at a trespasser. A number of factors need to be read alongside the later curriculum developments at Makerere, if we are to understand the evolution of the teaching of the human sciences in context. Four factors stand out clearly as helping to accelerate the early intrusion of the humanities into the decidedly science-based curriculum at the foundation of the institution. 
The first factor was the campaign by some within the colonial establishment for a more balanced education. Many Europeans close to authority had deep-seated concerns about the African being infected by the “American revolutionary bug,” if prematurely exposed to too much of the outside world, especially the African American crusading for civil rights. The fear was that this might sharpen their appetite for self-rule. This made it necessary to offer only such courses as would not politically excite the African, and such as would make it unnecessary for them to leave their home. In other words, it was of great colonial interest to limit the education of the African to practical courses that would only train them to be useful thinking machines. And this was the dominant attitude towards the education of the African at the time. Courses like Carpentry, Building and Mechanics were therefore very convenient in this regard. But there were strong arguments for the African to be given a literary education, in addition to vocational education. Liberal Europeans and educated Africans like Kalibbala cashed in on the debate with the famous declaration that if Africans were not given good mental equipment, the educated African would be just “a tool and footmat of the colonial power” (Sicherman 2005:13). 
The second factor was the need to grow the Christian empire. The Phelps-Stokes commission of the 1920s applauded the value of Christian religious education in “supplanting polytheism and enabling the teachings of Jesus of Nazareth to overcome the quackery of the witchdoctor” (Sicherman 2005:12). But the teaching of Christian religious education also created another problem. There were those in the colonial establishment who argued: “The Muslim religion provided guidance to many good men and women” (Sicherman 2005:12). Sir Harry Johnston had warned in 1901 that “it was not in the interest of her majesty’s government for Mohammedanism to acquire any more adherents because these people were proverbially difficult to manage;” but inspite of this warning, the authorities of the time made arrangements for Makerere to incorporate the teaching of Islamic religious education in its curriculum “at a later stage”; these arrangements did not materialize until the early 1960s, but the decision had been contemplated at that time. 
The third factor was the need to expose the native to British civilization and history. Historians like Hugh Trevor- Roper, Regius Professor of Modern History at Oxford and others like him, held the view that there was no such a thing as African History, there was only the history of the Europeans in Africa. The rest is darkness….” It was therefore necessary to teach the African European history, so that they can “understand how far Europe has come, and appreciate the sacrifices Europeans had made for their sake.”
 They also had to be taught European literature which, in the words of Professor Carl Meinhof, “had shaped the minds of scholars for millennia,” as opposed to African which did not have a literature and were spoken by barbarians.” 
The above considerations made it necessary for the subjects of Religious Studies, History and Literature to be introduced. The Department of History was thus started at Makerere in 1943, and Shakespeare was taught to all students, including students of medicine; and Christian Religious studies was taught as a continuation of the instruction that Christian-based schools had started at lower levels. 
The fourth factor did not immediately present as a curriculum challenge, but as a situational demand. From the time of its opening in 1922, until more than twenty years later, Makerere did not have female students. As if to underline this point, the Makerere motto at foundation was: “In all things, let’s be men.” There were a variety of factors that were responsible for this, not least among them the cultural setting that was resistant to the dislocation of the girl-child from the traditional setting into the European school setting. The other factor was that Makerere had opened with courses that were a male preserve, and were traditionally considered unwomanly. The possibility of a female student joining to do carpentry, for example, was remote, almost unthinkable. When Makerere finally admitted women in 1945, 5 of the 6 pioneer female students were already trained teachers coming to upgrade. It will be instructive to remember that at that time, there no secondary schools that trained women to the same level as men. That is why the first woman to go straight from school to a University course (Sarah Ntiro), was not to come until the 1950s. It was thus necessary to improve the capacity of the nation to train women in schools like Gayaza, Namagunga and Nabbingo, and at the same time improve the curriculum at Makerere to accommodate those that were already receiving foundations that would not lead to the practical and science-based programmes that dominated the curriculum at Makerere. Suffice it to note that Josephine Nambooze, the first female to graduate as a doctor in East and Central Africa (in 1959) had to transfer from Namagunga to a boys’ school (Namilyango) because the science education offered at Namagunga at that time could not train her get admitted into medical school.
The above factors made it inevitable for the space of the humanities to expand, probably against the wishes of some of those in authority. So by the time Makerere became a University College in 1949, offering courses leading to the general degrees of the University College of London to which it was affiliated, it had been accepted that what had started as a technical school was poised to become an inclusive university, offering both human sciences and natural sciences. This story was to continue when it was integrated into the University of East Africa on June 29, 1963, and when it became a fully fledged university on July 1, 1970. 
Over the years however, Makerere was to become a Center for Higher Education in East Africa. By the mid-1930s, the College had started developing into an institution of higher education, offering post-school certificate courses as well as the earliest smatterings of training in the humanities and social sciences. But the beginnings are useful pointers at the origins for the natural science dominance within the modern institution.

Julius Nyerere joined Makerere in the year 1943, and there is evidence on record that racial segregation was high at that time. One of Nyerere’s contemporaries, Vedastus Kyaruzi, reports that at the time when Nyerere joined Makerere, swimming was clearly segregated, and that the discrimination against Africans was done by both Europeans and Asians. A signboard at the bathing area stated that the area was out of bounds for ‘Africans and dogs.’ It was also the time of the second world war, and the debate around its causes was vibrant. There is evidence on record that the preliminary thoughts that were to become Nyerere’s proposals on African socialism were hatched and developed  during his years as a student at Makerere, triggered by his studies in history, and also by the political debate that the European colonialists had so feared.
 In a letter entitled ‘African Socialism’ published in the African Standard on 10th July, 1943, in Dar es Salaam, Nyerere  argues that Capitalism is alien to Africa. Apparently, the ‘African socialism’ of the later years career of Nyerere has its roots in his Makerere years. In his 1943 letter, Nyerere demonstrates awareness of economics in determining world events and shaping the future, arguing that World War II was caused by more of economic considerations than any others (Monoly  2014). In later years, when he translates Shakespeare’s Merchant of Venice to Kiswahili, he demonstrates firm convictions in his choice of Kiswahili words. While he might have translated the title as ‘Mfanyabyashara wa Venice’ (Merchant of Venice), he chooses the word ‘Mabepari’ which has connotations of exploiter.

Apollo Milton Obote joined Makerere in 1947, in the year that Nyerere graduated. According to Kenneth Ingham
, Obote had wanted to study Law. However, Makerere was not offering Law at that time. He reconciled himself to whatever else was on offer. History was his favourite subject, but it was also not on offer either. He registered for English, Geography and General Studies (which included Sociology among others). In 1948 he played Shakespeare’s Julius Caesar in one of the Shakespeare productions the English Department used to put on every year. In 1949, when Obote was about was about to complete his course at Makerere, the Lango District Council offered him a scholarship to study Law in England. However, the Protectorate Government blocked it. No official explanation was given, but the governor privately told friends that an Obote lawyer would be difficult to contain. Obote did not complete his Makerere course. According to Kenneth Ingham, he neglected his academic work in pursuit of other interests, including attending the debates in the Legislative Assembly. In later years, the Makerere experiences had a profound impact on his political thoughts and his anti-colonial crusades.

Although they were late comers on the menu, it is seems the human sciences had a strong impact on the political direction of the country, in the form of their influences on future leaders. What is also apparent is the fear that the colonial leaders seemed to have for prospective leaders they thought they might not contain if they studied dangerous subjects like law. It is thus not accidental that the overwhelming majority of the people who played leading roles in the political lives of their countries were of human science background.

Several other prominent world leaders had their visions triggered and shaped by their Makerere experiences on humanities programmes. Among them, Mwai Kibaki, Benjamin Mkapa, Oginga Odinga, Okot p’Bitek, Ali Mazrui, David Rubadiri, Nuruddin Farah, Ngugi wa Thiong’o, John Ruganda, V. S. Naipul, Wole Soyinka, etc. David Rubadiri, the Malawian writer, has his poetry decorated by Ugandan images. Ngugi wa Thiongo got his writing inspiration as a student in the Ddepartment of Literature at Makerere, and at least three of his full-length works were written while he was still a student (The River Between, Weep Not Child and The Black Hermit). In his later years, he continues to pay tribute to Makerere, and proudly acknowledges the impact of the formative years there. He is very easily Makerere most famous living ambassador. Also, while the sciences had had a twenty year head-start at Makerere, the most well-documented historical event is the 1962 gathering of ‘African writers of English expression.’ It continues to be a reference point in discussions of African literature, and the events that followed it continue to galvanise debates in the discussion of African literature, among the Obi Wali controversy on the language of African writing.

Today, Makerere University has a student body of 38,000 undergraduate students and 3000 postgraduate students (both Ugandan and foreign), and offers … undergraduate programmes and .. graduate programmes, and has day, evening and external study programmes.  It is also a very active centre for research. But the historical disciplinary divides remain prominent. So when the University transitioned from being Faculty-based to the collegiate system, the limited shared of 10 constituent colleges (including the School of Law) is glaring. 
Curriculum Evolution Since 1960

The years since 1960 have seen both expansion and change in direction. We have already noted the introduction of the Department of History. In the initial years, the Department taught what Bethwel Ogot described as “racist history,” partly because of the philosophy that informed its inception. Later with the coming of more enlightened white scholars like JB Webster, the Department changed direction. More African staff were trained, and vibrant research was done, bringing Ugandan history to the centre of its teaching. It is not surprising that the majority of the more memorable senior scholars in the former Faculty have been from history. One speaks of people like: MSM Semakula Kiwanuka, Phares Mutibwa, Karugire, ABK Kasozi, Lwanga Lunyiigo, Moses Golola, P.G Okoth, K.P Tibenderana. And there were non-Ugandan academic who supported the cause, including: Bethwell Ogot from Kenya, Godfrey Uzoigwe from Nigeria and Donald Denoon from South Africa. Many of us who served in other Departments within the Faculty of Arts have learnt something from history, directly or indirectly, because it set the pace for research, change and innovation. The most significant breakthrough of that time was the Department’s devotion to the reconstruction of African history using oral sources, as opposed to Euro-centric records. This momentum was to come tumbling down when most of the senior scholars left during the difficult political times of the 1970s and the 1980s.
When the Department of Literature was founded, it lifted to Makerere the curriculum as it was taught at the University of London. The classics of the English cannon dominated the teaching, and this was not to change until much later when the Department began to sneeze from the cold that saw the demolishion of the Departments of English in Nairobi and Dar es Salaam and replacing them with Departments of Literature. Change was slower at Makerere, but it happened. The first African head of Department took office as late as 1981, but by this time, there had been significant curriculum changes. There were several African literature courses, oral literature accounted for a significant component of the Department’s teaching, and the bulk of the teaching staff were African/Ugandan. 
It had been feared that the introduction of the Department of Religious studies might lead to in-fighting, reminiscent of the civil wars that that had taken place in the earlier history of the country. But the proposers of the Department, King and later Welborn, insisted that its function would be “as practical and academic as any other Department in the Faculty of Arts.”  Interestingly, the curriculum of the Department grew to include not just Islam, but African traditional religion as well. 
Other subjects soon came on board: SWASA, Sociology, the languages, MDD, Philosophy, and much later, mass communication. Soon, the menu of arts and social science subject was almost complete. 
The years of ‘Professionalisation’

For the traditional arts subjects, there has always been a fear of extinction for the humanities; and this was the threat behind the professionalization boom that took place between 1995 and 2005. The philosophy was simple: the traditional arts subjects were not receiving any applicants; so create new subjects that will attract students, and incorporate them into the BA Arts programme, and also boost the existing ones with attractive components. We came so close to extinction that in one year, the entire BA Arts programme had 17 applicants. Under Professor Ndoleriire’s leadership, we tried to find solutions. In the same meeting where it was suggested that the Department of Music dance and Drama (then) should start a commercial theatre company, someone also jokingly suggested that the Department of Religious studies should start a church. But we did not think it was funny any more when one of our former students wrote to ask for re-instatement because he had interrupted his studies to found a church. He now had the financial means to resume his studies. In this phase, we started some new subjects that survived the tide, such as Organisational studies; others like Social Anthropology were later shifted to social sciences, while others like Secretarial Studies were phased out. We took a strong beating from Mahmoud Mamdani for this move in his Scholars in the Market Place, but I have no doubt that what we did was a necessary response to the prevailing situation. We lived in times when we had to guess our way into every successive year. We need not do the same things in the same way, but we must keep fighting to improve our situation. As the Wa-swahili would ask: Ni kosa kujaribu kujikomboa?
Looking to the future
It is clear that while the Humanities and Social Sciences are under pressure the world over, their story at Makerere has been one of a strenuous struggle for survival; and it is far from over. It is thus necessary for Universities and stakeholders to develop dynamic new ways of invigorating them, to provide a vision that would enable them to survive the future. 

The following are worth considering: 

Tracer Studies

We need to know how many students from our disciplines are out there, and what they are doing, and how they are faring in the field. This will equip us to prepare the current drop of students better for the field, and help to address the problem of employability that continues to dodge the paths of humanities students. 
Partnerships

Continue the efforts to identify and woo potential partners in global initiatives that seek to promote human science study and research. 
Outlining our potential contributions to public policy development

Ofcourse we must continue speaking truth to power, tell them how important we are for the sanity of the human race, and to the health of the education system. After all, as Terry Eagleton has put it: “The humanities should constitute the core of any university worth the name.” 


But we also need to clearly outline the contributions we can make to public policy development. For example, we need to show how we can support government to formulate meaningful policies that will help it to deliver on the obligations of raising the quality of life for its people, understanding human behavior through cultural understanding and having clear historical perspectives on contemporary problems. These may be political, social/cultural or economic.

Wealth does not necessarily translate into general well-being. Politicians and policy makers need our insights on what it takes to improve quality of life through making people happier. It is not enough to fight poverty; we must help society to invest in helping people to build stable, cohesive and happy societies, alongside economic prosperity. 

Public Engagement

In addition to teaching, we should constantly and proactively position ourselves to inform the development of public policy by: 

• offering to act as specialist government advisers; 

• leading or contributing to major national debates, or to the work of various commissions of inquiry; 

• using the press to raise public awareness of key problems and issues; 

• providing objective analysis of what works and what does not; 

• monitoring and analysing social trends; 

• providing independent scrutiny of government initiatives and developments; 
• suggesting solutions to help improve and refine current policy initiatives; 

The impact of these contributions can be direct - leading to changes in policy, practice or behaviour - or can be less tangible - increasing understanding and knowledge, along with subtle changes in attitudes and assumptions. And we need not always seek remuneration for our inputs. What matters is that we should make ourselves a constant factor in the national questions that relate to our expertise -which is almost everything.

We have no option but to survive. 
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